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Abstract 
In the literature, school achievement is often associated with a parental educational style characterized by a flexible 
combination between parental affection, support for  school activities (encouragement, counseling, rewards), and 
control of these activities. 
background influence children school outcomes, taking into account the moderating r
study we used self-reported data, based on questionnaires, from 100 primary school children from Romania. Data were 
analyzed using hierarchical linear regression. Our results indicate that parental educational methods and the personal history 
of parents influence parent 
 educational parental practices and 
children school outcomes. The importance of training programmes for parents is discussed. 
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1. Introduction 
Being a parent is one of the most fulfilling and rewarding experiences a person can have, but it is also the 
toughest responsibility.  Parent  child relationship and its impact on the future intellectual, social and emotional 
development of the child is one of the variables that have been extensively studied in the literature, especially in 
human development area (Baldwin, McIntyre, & Hardaway, 2007). Parenting style and parental involvement are 
Underwood, & Razzouk, 2011).  
Studies that analyse parenting styles, group them around two major axes: (1) axis authority/ liberalism or 
coercion/ permissiveness and (2) axis love/ hostility or attachment/ rejection (Reuchelin, 1972; Kellerhals & 
Montandon, 1991; Stanciulescu, 2002). First dimension reflects the limitations and the constraints imposed by 
* Corresponding author:  Daniela Veronica Nec . Tel. : 04 0728 166889  
   E-mail address: dananecsoi@yahoo.com  
Available online at www.sciencedirect.com
© 2013 The Authors. Published by Elsevier Ltd. Open access under CC BY-NC-ND license.
Selection and peer review under the responsibility of Prof. Dr. Kobus Maree, University of Pretoria, South Africa.
204   Daniela Veronica Necşoi et al. /  Procedia - Social and Behavioral Sciences  82 ( 2013 )  203 – 208 
 and the 
rigor engagement in chi
 the responsiveness to s emotional states 
and needs (Stanciluescu, 2002). The most known conceptualization of parenting styles belongs to Diana 
Baumrind (1971). Combining the two major dimensions, parental control or parental demandingness and parental 
support or parental responsiveness, the author identifies three qualitatively different patterns of parenting styles: 
permissiveness, authoritarianism, and authoritativeness.  Permissive parents manifest a low level of control on 
are highly demanding and unresponsive, 
and tend to emphasize obedience and respect for authority. They set strict rules to their children based on solid 
principles and moral values. Authoritative parents combine systematic control with a high level of parental 
support for their child. They state rules and monitor behaviours, but they explain the rationale behind their 
r In 1983 Maccoby and Martin proposed 
dividing the permissive style into two categories: permissive and indifferent.   
Past studies indicated that authoritarian and permissive parenting styles and are associated with low academic 
achievement (Roche et al., 2007; Kim & Rohner, 2002; Maccoby, 2000; Demo & Cox, 2000; Glasgow, 
Dornbusch, Troyer, Steinberg, & Ritter, 1997) and higher levels of school problems (Roche, Ensminger, & 
Cherlin, 2007). Th
achievement have consistently shown that children have better school outcomes if their parents are more 
authoritative (Jeynes, 2007; Slaten, 2006; Dornbusch et al., 1997). In other words, students with better academic 
achievement have parents who show a high degree of warmth, supervision and psychological autonomy granting.  
Family demographic characteristics, such as the educational level of the parents, socio-economic status, the 
size of the family, family structure, and the place of the children within the family have also been found to be 
related to academic achievement. Thus, several studies have indicated that children from lower income, less 
educated, single parent and large families perform less well in school than those from higher income, better-
educated, two-parent and small families (Georgiou, 1995; Sputa & Paulson, 1995; Astone & McLanahan, 1991; 
Dornbusch, Ritter, Mont-Reynaud, & Chen, 1990). Predominantly, the educational level of parents predicts more 
of the variability in academic achievement than do other family demographic characteristics (Dornbusch, Ritter, 
Mont-Reynaud, & Chen, 1990).  
On the other hand, various studies attempted to analyse the effect of family variables on school achievement. 
Some studies showed that the relationship between parental dimensions and children school achievement can be 
generalised trough various socio-economic levels and family structures, which suggests that family 
characteristics do not have a moderating role in this relationship (Steinberg, Lamborn, Dornbusch, & Darling, 
1992; Deslandes, Potvin, & Leclerc, 1999). On the contrary, Stevenson and Baker (1987) argued that the 
relationship between educational level of parents and school achievement is influenced by the levels of parental 
involvement.  
In addition, extensive literature highlights the greater importance to achievement of parental involvement 
-demographic characteristics. Parental involvement in schooling 
aspirations, home rules and parental supervision, communication between parents and children, chi
 Several studies have shown that parental involvement 
dimensions are stronger predictors of school achievement than parenting style dimensions or family 
characteristics (Deslandes et al., 1999). Also, research data demonstrate the benefits of parental involvement on 
academic achievement at the elementary level (Epstein, 1992).    
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2. Study aims 
This study is focused on the influence on school achievement of a group of family variables, both socio-
demographic and educational. We have two objectives, as follows: 
1. Examine the relationship of both family and socio-demographic variables to student achievement and 
determine which type of variable better predicts the achievement of students.  
2. 
and school achievement.  
 
3. Methodology 
3.1. Participants  
The sample consisted of 100 fourth grade students (56 girls and 44 boys), aged between 9 and 11, from one 
urban elementary school in the county of Brasov, Romania.  
3.2. Measurements  
3.2.1. Achievement   
The measurement for student academic achievement consisted of the grades that students received in the 
previous school year, for each subject. The grades in Romanian primary school system are FB, B, S, or I (Very 
Good, Good, Sufficient, or Insufficient). We transformed each grade into numerical scale to obtain grade point 
grade point average, we summed the point for each subject and divided with the total number of subjects that are 
taught. The point of 3.0 represented the maximum point a student could obtain.  
3.2.2. Parenting style dimensions  
 Measures of parenting style dimensions were based on the instruments created by Steinberg et al. (1992), 
taking into account the two axes that define the parenting style: parental control and parental support or 
responsiveness. The Likert scale completed by the students consists of 15 items with an internal consistency of 
= .73. The control subscale measures parental supervision and the limits parents set for the c
, ). The 
second subscale, called parental support measures the extent to which the child perceives his parent as affective, 
responsive, supportive and sensitive towards his needs (sample item: 
).   
3.2.3. Socio-demographic measurements  
3.2.3.1. Family structure 
Each student was assigned to one of the two types of family: (1) intact families or both natural parents, or (2) 
non intact families or one natural parent only, one natural parent and a stepparent, or neither parent. The two 
categories were recorded as 0 and 1 (Deslandes, 1999).  
3.2.3.2.  
Measures of pa five categories (Deslandes, 1999): both parents with elementary 
level completed (1), one parent with elementary level and the other with high school diploma (2), both parents 
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with high school completed (3), one parent with high school completed and the other is college or university 
graduated (4), and both parents are college or university-graduated (5).  
4. Results 
In order to examine the relationship between different variables and the school grades we used the statistical 
procedure of SPSS Windows, Pearson r (Pearson-Product Moment Correlation Coefficient). Correlations among 
variables are illustrated in table 1. 
educational level and school outcomes and a low and negative correlation between school achievement and 
family structure. The results also show significant correlations between school achievement and parental control. 
The same relation was identified between academic achievement and parental support. Table 1 shows that there 
are negative associations between family structure and parental support.  
 
Table 1. Correlations between family and socio-demographic variables and academic achievement 
 
Variables Academic achievement (grades) 
Family 
structure 
Par
education Parental control Parental support 
Academic achievement (grades) 1.000 -.089* .241*** .186*** .182*** 
Family structure  1.000 .058 -.081* -.097* 
   1.000 .124**  .018 
Parental control    1.000 .188*** 
Parental support     1.000 
* p< .05; ** p < .01; *** p < .001 
 
 To verify whether family demographic characteristics predict better school achievement than parenting style 
dimensions, we carried out multiple regression analyses. We developed two models. In the first model we 
included the socio-demographic variables   and family structure. In the second model 
we added the parenting style dimensions  parental control and parental support. The results are summarised in 
Table 2. 
      
Table 2. Regression analyses of school grades and family and socio-demographic variables 
 
Step Variables   F  
1  .067 19.45*** .24*** 
 Family structure   -.16* 
2 Parental control .16 8.59*** .28*** 
 Parental support   .20* 
* p< .05; ** p < .01; *** p < .001 
 
As table 2 shows, the two demographic characteristics explain 6.7 % of the variance in school achievement. 
After we included in the model the parenting style dimensions, the explanatory power of the model increased 
with 9.3%. 
s  
We carried out hierarchical regression analyses in order to examine 
education in the relationship between parenting style and school achievement. We chose this variable because of 
its strong positive relationship with academic achievement. Thus, the socio-demographic variable was regressed 
on each significant parenting style dimension, parental control and parental support. In the first step we entered in 
the equation one of the parenting style dimension. In the next step we entered the parental education variable, and 
in the final The 
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results indicated no statistically significant contribution to the prediction of school achievement by any of the 
interaction terms. The results sustain the positive relationship between parenting style dimensions and school 
achievements regardless of whether the students become from highly educated or less-educated families.    
5. Discussion  
This study had two major goals. The first was to examine the relationship of both family and socio-
demographic variables to student achievement and determine which type of variable better predicts the 
achievement of students. A second goal was to explore the moderating role of parental education in the relation 
between parenting style and school achievement. Our results indicated that parental educational methods and the 
personal history of parents influence parent  
school outcomes. In addition, our findings support the idea that parenting style dimensions (parental control and 
parental support) are stronger predictors of school achievement than socio-demographic variables. Also, the 
parental practices and children school outcomes. tion, the factors 
that are significant for school achievement are the responsiveness of parents and parental supervision 
activities.   
Beyond parenting style, the home and school partnership is a strong predictor of school achievement (Dauber 
& Epstein, 1993). In other words, schools should involve parents in programs that teach them how to be 
supporting, affective with their children and how to manage child supervision. These programs should aim 
teaching parents how create a learning environment that would increase the academic achievement of their 
children.      
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